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	The MISSION of Concordia University
Concordia University, guided by the Great Commission of Christ Jesus and the Lutheran Confessions, empowers students through the liberal arts and professional studies for lives of learning, service and leadership.

	University Educational Targets
· Systematic Inquiry
· Clear Communication
· Health and Well-Being
· Sociocultural Responsiveness
· Aesthetic Responsiveness
· Christian Literacy and Life
· Servant Leadership


	The PURPOSE of the School of __________________
The Purpose Statement is a clear, concise statement of the reason the school exists and functions within the University, and how it contributes to the accomplishment of the University Educational Target goals (see General Catalog). The Purpose Statement is tantamount to a mission statement for the school. It may be thought of as the bedrock to which school targets and school goals are anchored.



	The PURPOSE of the ________________ Division or Program
The Division (e.g., Humanities) or Program (e.g., EPCP) is a clear, concise statement of the reason the Division/Program exists and functions within the school, and how it contributes to the accomplishment of University Educational Target goals. The Purpose Statement is tantamount to a mission statement for the Division/Program. It may be thought of as the bedrock to which Division/Program targets and goals are anchored.




Division or Program Targets
A division or program target is a specific area within a school target, compatible with the division or program’s Purpose Statement, on which the division or program must have a significant effect to make a worthwhile contribution to accomplishing a school goal. It should be a word or brief phrase—perhaps 1-4 words, as a guideline—which stakes out particular elements of an institutional target for school emphasis, for treatment within the school through student exposure to specified disciplines and experiences.

Goals of the _____________ Division or Program
Division or Program Goals are brief statements of a preferred future condition of a graduate that are linked clearly to (or, flow from) Division or Program Targets. They describe what the graduate will have become in real-world contexts as a result of contact with the Division or Program. There may be more than one Division or Program Goal corresponding to a Division or Program Target.
I. Course Description

The Course Description provides a clear and concise statement of the anticipated 



contribution that the course will make to an effective pursuit of the Division or Program 
Target Goals. This may be the catalog description. Or, the instructor may wish to make a slightly expanded, general statement of course introduction and intent.
II. Course Objectives
· Course Objectives are concise statements describing in specific, measurable (i.e., observable) terms the condition of a student that will result from involvement in this learning experience. In other words, exactly what should the student be able to do (i.e., to show evidence of knowledge acquired, to demonstrate skills, etc.) as a result of enrollment in this course that he or she could not do before? Objectives are student-oriented, in contrast to statements describing what the instructor plans to do (i.e., the instructor may plan to cover, present, examine, survey, etc.).

· Objectives generally should be in this format: “Students will [optional: be able to]…” followed by an observable verb, i.e., one which it is possible to perceive (see, hear, etc.) the student doing, or to perceive evidence of student performance. 

Examples of these verbs: calculate, compose, perform, write, compile, explain, describe, articulate, organize, compare, contrast, analyze, solve, assemble, interpret, translate, design, develop, etc.

Suspect verbs: appreciate, grasp, understand, demonstrate (unless how it is to be demonstrated is indicated), and others, depending on context. 
(For example, what behavior signals that the student has “grasped”?)

· Objectives, even stated behaviorally, should describe course outcomes, not course activities. Example of course activity statements: 
· “The student will explore aspects of German culture.” Rather, what
 will the student be able to do as a result of “exploring” aspects of German culture?
· “The student will experience life in a Third-World country.” Rather, what will the student be able to do as a result of “experiencing” life in a Third-World country?
· Objectives should be clearly linked to Concordia’s institutional target goals through school, division or program target goals. This can be done in several ways, depending on instructor preference. Two approaches are as follows:

1. Within the presentation of institution, and school, division or program targets and goals, list objectives under the pertinent target and goal, either just a numerical reference to the list of objectives that will follow, or state the entire objective at that point. An example from a Natural Sciences syllabus for Bio 101:

Systematic Inquiry
• Data Collection and Analysis:  Graduates will investigate, formulate, analyze and solve scientific problems.

 Course Objective #4:   The student will develop a null hypothesis, perform a scientific experiment, and analyze the data obtained using a statistical test (T-test) to determine significance.

Course Objective #5:  The student will be able to tabulate data points on a statistical program, graph these data points, and compare differences.

2. At the end of an objective, refer to institution, and school, division or program target goals enumerated elsewhere in the syllabus, by number (assuming they are numbered); or, by name. An example from a English syllabus for Eng 102 (Honors):

Course Objective #1:   Students will analyze various writing situations in order to respond thoughtfully and appropriately for different occasions, audiences and purposes. (Systematic Inquiry: Thoughtful Criticism; Sociocultural Responsiveness: Heritage Consciousness)

Course Objective #4:   Students will collect data from primary and secondary sources, use it appropriately and document it accurately using the standard MLS format. (Clear Communication: Mastery of Form; Systematic Inquiry: Skill and Scholarship)

· For future implementation, details to be developed: WASC Standard 2, Guideline 2.2, states, “Competencies required for graduation are reflected in course syllabi for both General Education and the major” (WASC Handbook, p. 20). It appears there is a need to develop competency statements for General Education, majors, and programs, e.g., EPCP. Given such statements and their inclusion in pertinent program descriptions, individual course objectives could then be “flagged” (perhaps an asterisk) as being those which in particular contribute to required graduation competencies. Faculty will be informed when this syllabus component should be included.
III. Requirements (not necessarily in this order)
A. Textbooks (s) and other materials

B. Major assessments, i.e., entry, midterm and exit

C. Portfolio requirements, if any

D. Other: papers, labs, presentations, software competencies

IV. Class Management (not necessarily in this order)
A. Class schedule: topics, activities, assignment due dates, etc.
B. Service learning, practicum experience, field trips, observations, etc., if any

C. Formats for documents and project presentations

D. Grading structure and criteria

E. “Reasonable Accommodation” statement

Students who desire “reasonable accommodations” due to a disability should provide requests and verification during the first class session.

F. Policy on Honesty and Plagiarism

This course seeks to empower students for independent learning, resourcefulness, clear thinking, and perception. All submitted work and activities should be genuine reflections of individual achievement from which the student should derive personal satisfaction and a sense of accomplishment. Plagiarism and cheating subvert these goals and will be treated according to the policy stated in the Student Handbook.
V. Resources
A. Bibliography

B. Other (e.g., computer software, resource persons)
NOTES TO FACULTY

1. It is not the purpose of this syllabus format template to impose a particular page layout 
(e.g., margins, type fonts) or organization plan (e.g., order of various parts of the syllabus). The format and organization in the foregoing example may be used if the instructor so desires; or the instructor may devise format and organization according to personal preference.

2. It is the purpose of this syllabus format template to indicate, regardless of format or organization plan, that each syllabus should include (a) unambiguous objectives, and that (b) these objectives should be clearly related to school, division or program targets and goals, and thence institutional targets and goals.

3. It is not expected that every course will incorporate objectives, content and activities related to each target and goal at the school, division or program, and institutional levels.

4. A syllabus should be viewed as a kind of contract with the student. It should say to the student, “If you successfully complete this course, through genuine and persistent engagement with course materials, activities and discussions, you will know and be able to do certain things, as described unambiguously in the course objectives.” The syllabus should further say to the student, “Complete this course, and here are the areas in which you will have advanced toward finishing your educational program and achieving the competencies required for graduation.” As such, the syllabus becomes the base document for certifying student learning and designing appropriate assessments of course quality. Regular review of course syllabi by the faculty teaching the course, as well as division chairs, program chairs, and deans, is an indispensable means for determining what students are supposed to be learning, and whether graduates will leave Concordia with the knowledge and skill that will provide a strong beginning in their “lives of learning, service and leadership.”
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